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The current policy moment:  
 

A focus on teacher quality 
Teacher education … ‘a problem that needs to 

be fixed’ 
 

1. How did we get to this point? .. The impact of 
globalisation and economic competiveness 

2. Global policy responses 

3. A teacher education researcher response – 
‘Studying the Effectiveness of Teacher Education’ 
(SETE) 



Global economic competitiveness - 
Increasing scrutiny and comparisons 



‘.. international assessment programs such as the 
Programme of International Student Assessment 
(PISA). Victoria consistently achieves above the 

Organisation for Economic Cooperation and 
Development (OECD) average in the program but is 
not in the global top tier of high achievers, including 

Shanghai, Finland, Hong Kong, Singapore and Korea.’ 

‘… in recent international assessments the 
relative performance of Australian 
students has declined. Students in other 
OECD countries are overtaking us, and 
the proportion of Australian students who 
are performing at the highest levels is 
declining’ 



The declining performance of 
Australian students in 
international testing .... 
Results of the Programme for 
International Student 
Assessment (PISA) 2012 … our 
performance has declined in 
both absolute terms and 
relative to other countries since 
PISA began in 2000. Between 
2009 and 2012, Australia slipped 
from 15th to 19th in 
mathematical literacy, 9th to 
14th in reading literacy and 10th 
to 16th in scientific literacy. 



Multinational management consulting firms 



Advocacy groups …. 



“While there are certainly bright spots 
in the field of  teacher preparation, 
overall there's a capacity gap between 
the country's heightened expectations 
for teachers and what their training 
equips them up to do.” 



Analysis of the 2013 NCTQ report  

“[H]as a number of serious flaws that include narrow 
focus on inputs, lack of a strong research base, 
missing standards, omitted research, incorrect 
application of research findings, poor methodology, 
exclusion of alternative certification programs, failure 
to conduct member checks, and failure to use existing 
evidence to validate the report’s rankings.” 

(Fuller, 2014, p.63) 
 



2003 US Secretary of  
Education’s Annual Report 
• colleges and schools of  education 

get it the way of  good people 
becoming teachers  

• need ways to reduce the barriers 
to becoming a teacher among 
‘otherwise highly qualified 
individuals’ .... content knowledge 
and verbal ability 
 

2009: US Secretary of  Education 
• schools of  education doing a 

mediocre job in preparing 
graduates to teach effectively 

Governments… USA 



England … A return to observation and practice; 
learning on the job 

‘Teaching is a craft and it is best 
learnt as an apprentice, 
observing a master craftsman 
or woman. Watching others, 
and being rigorously observed 
yourself as you develop, is the 
best route to acquiring mastery 
in the classroom.’ 
 
‘… more training … on the job’ 
 
(Department of Education 
(DfE), 2010).  

 
 

• Michael Gove MP, 
Secretary of State for 
Education 



In Australia - 
A flurry of government reviews…. 
Minimal change … 



1. National standards are weakly 
applied 

2. Need to lift public confidence in 
initial teacher education 

3. Evidence of poor practice in a 
number of programs. 

4. Insufficient integration of 
teacher education providers 
with schools and systems 

5. Inadequate application of 
standards 

6. Insufficient professional support 
for beginning teachers. 

7. Gaps in crucial information, 
including workforce data 





‘Crisis’ discourse… 
‘Teacher education is broken 

and needs to be fixed’ 
• The situation is ‘imagined’ as necessitating the pursuit 

of neoliberal policies in order to ‘fix’ the problem 
(Furlong, 2013) 
o Deregulation 
o Privatization 
o Competition and choice 
o Fiscal austerity 
o Accountability 

 
 

 



Global reform agendas aimed at ‘fixing’ 
the problem of teacher education 

 
… ‘policy borrowing’ (Rizvi & Lingard; Philips & Ochs), ‘travelling 
policy’ (Ozga & Jones), ‘policy cloning’ (O’Donoghue & Dimmock) 

1. Tighter regulation 

2. Deregulation 

 



1. Tighter regulation 

‘A national solution’ 
Standards and sometimes standardization 



England 



US 



A focus on entry into teacher education programs 



…. and teacher  testing 
 



Friday 26 October 2012 



And despite 
an expressed 

focus on 
outcomes… 

• More program 
prescription 

• Plus state/territory 
‘elaborations’ on 
national 
requirements 



2. Deregulation: Alternative pathways into 
teaching … eliminating/ reducing the role of 

universities in teacher education 



Set out to respond to ‘the problem’ 
 
Celebrate ‘impact’ in relation to ‘the problem’ 









Friday 27 July 2012 

Bypass the 
academy 
completely … 



The American 
Board for the 
Certification of 
Teacher 
Excellence 
(ABCTE) 



The role of research? 
The ideal is that newly established policies will emerge out of 
research results and findings. Currently, that is not the way it 
happens. Policy is more likely to emerge from public perceptions, 
based on isolated anecdotes or support for recent educational 
fads or initiatives. In more cases than not, policy emerges quickly 
and without the benefit of research before or after mandated 
innovations are implemented.  (Wiseman, 2012) 
 

…the weight of the research, being fragmented, often 
narrowly focussed, and usually not directly connected to a 
shared research agenda on teacher education, does not 
position teacher educators strongly to craft an evidence-
based narrative about teacher education 

(Sleeter, 2014) 
 



Research Questions: 
 

1. How well equipped are teacher education graduates for 
the diverse settings in which they are employed? 

 

2. What characteristics of teacher education programs are 
most effective in preparing teachers to work in a variety 
of school settings? 

 

3. How does the teacher education course attended 
impact on graduate employment destination, pathways 
and retention within the profession? 
 

 

A teacher education researcher response  



Project team 
Diane Mayer (University of Sydney)  
Andrea Allard (Deakin University) 
Richard Bates  (Deakin University) 
Mary Dixon  (Deakin University) 
Brenton Doecke  (Deakin University) 
Alex Kostogriz (Australian Catholic 
University) 
Julianne Moss (Deakin University) 
Leonie Rowan (Griffith University) 
Bernadette Walker-Gibbs (Deakin 
University) 
Simone White (Monash University) 
Jodie Kline (Deakin University) 
Phillipa Hodder  (RA: Deakin 
University) 
 
 
 
 

 Partners: 
Queensland College of Teachers (QCT) 
Victorian Institute of Teaching (VIT) 
Queensland Department of Education 
Training and Employment (QDETE) 
Victorian Department of Education and 
Early Childhood Development (DEECD) 
 
 
The SETE project ran concurrently with the 
Longitudinal Teacher Education and Workforce 
Study (LTEWS) funded by the Australian 
Government for the first two years of SETE. LTEWS 
built on the SETE research framework and relied 
upon SETE data collected in Queensland and 
Victoria to track teacher education graduates and 
capture workforce data nationally. The final LTEWS 
report is available on the Australian Government 
website. 



Longitudinal, mixed-methods, 
iterative design 

• Target population: Almost 15,000 teacher education 
graduates in (2010, 2011) in Queensland and Victoria 
 

• Database analysis (4,200+ schools) 

• Mapping of initial teacher education programs across 
Australia 

• Surveys of graduate teachers and their principals 
o 4 rounds over 3 years, 2012-2014 

• Case studies 
o 197 graduate teachers across 29 schools (2011-2014) 



Respondent cohort for longitudinal analysis: 
N=619. Rounds 2, 3, 4 (responses across 3 
calendar years 2012, 2013 and 2014).  



The graduate teacher respondents 
• Average age 30 years 
• 78% are female 
• 94% reported English as their only language 
• 1% identify as Aboriginal or Torres Strait Islander 
• 43% identify as the first in their immediate family to gain 

a tertiary qualification 
• 85% completed their teacher education in full time 

study 
• 96% had been enrolled as domestic students 
• Majority had a secondary (46%) or primary school 

(36%) teaching qualification 
 



Pathways into teaching 
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Representativeness 
Distribution of the SETE survey cohort was compared 
to teacher demographics reported in: 

o Staff in Australia’s Schools (SiAS) survey 2010 
o Former Department of Industry, Innovation, Science, Research and 

Tertiary Education Higher Education statistics, 2011 
o Australian Education Union New Teacher Survey 2011, 2013  
o Australian Bureau of Statistics Census, 2011  
o Australian Bureau of Statistics, Schools Australia, 2011.  
 

The distribution of survey respondents 
is, on the whole, consistent with these 

collections. 
 



Motivation for teaching 
• Graduates wanted a teaching career for altruistic 

reasons – ‘Wanting to make a difference’ and 
‘Always wanted to teach/work with children’.  

• Very few saw teaching as a ‘backup plan’ or 
entered teacher education just because their ATAR 
score was sufficient.   
 



Employment as a teacher 
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RQ1: How well equipped are teacher education graduates for the diverse settings in 
which they are employed? 



Employment type 
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Recommendation of program to others 
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Those with a teaching position felt more positive about their teacher education than those 
without a teaching position, especially those with full time permanent positions 



Overall, graduate teachers feel prepared and feel 
effective, but feel more effective than prepared. 
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Principals rate the graduate teachers more 
effective than they rate themselves. 
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Preparedness – more prepared, less 
prepared: 
• Teaching culturally, linguistically and socio-

economically diverse learners 
• Design and implementation of the curriculum 
• Pedagogy 
• Assessment and the provision of feedback and 

reporting on student learning 
• Classroom management 
• Collegiality 
• Professional engagement with parents/carers and 

the community 
• Professional ethics 
• Engagement with ongoing professional learning 
 
 



Effectiveness – more effective, less effective: 
 

• Teaching culturally, linguistically and socio-
economically diverse learners 

• Design and implementation of the curriculum 
• Pedagogy 
• Assessment and the provision of feedback and 

reporting on student learning 
• Classroom management  
• Collegiality 
• Professional engagement with parents/carers and 

the community 
• Professional ethics 
• Engagement with ongoing professional learning 



Successful in influencing student learning 
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Challenges - preparedness 
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Graduate teachers with a teaching position by the 
importance of support received in school alongside 

availability of this item (%) 

SETE Presentation to VIT 
Accreditation Expert Group 

  Teachers 
state it is not 

available 

Strongly 
disagree/ 
disagree 

Strongly 
agree/     
agree 

Principals 
state it is 
available 

Induction program  19.8 10.9 56.5 97.8 
Formal mentor arrangement  21.6 13.1 55.9 78.2 
Informal mentor arrangement  15.9 5.7 68.4 86.8 
Ongoing network with other 
beginning teachers  

20.9 8.7 56.5 70.7 
Guidance on curriculum and 
classroom planning  

13.3 8.3 66.7 99.4 
Ongoing professional 
development opportunities  

7.2 4.8 75.7 100.0 

List of informative websites  19.4 14.7 47.1 62.8 
Information on pay and 
conditions  

13.2 16.5 46.8 82.6 
Regular debriefing 
opportunities 

15.1 9.5 63.2 91.8 



RQ2: What characteristics of teacher education programs are 
most effective in preparing teachers to work in a variety of 
school settings? 

• Qualifications: 
o Those with Master’s (2 years PG) or Bachelor’s (4 years UG) degrees felt 

more prepared and more effective than those with Graduate Diplomas (1 
year PG) 

• Professional experience: 
o Skills developed during the practicum were important (95% agreement) 
o Practicum prepared them for their current teaching context (90%) 

irrespective of the ways in which it was structured – days per week or 
blocks of time in schools 

o Internship participants felt slightly better prepared 
o Having a practicum in a school similar to place of first/early employment 

impacted positively upon perceptions of preparedness and effectiveness 

• However… 
o Teacher education program characteristics accounted for little of the 

variance in graduate teachers’ overall perceptions of preparedness 

 



RQ3: How does the teacher education course attended 
impact on graduate employment destination, pathways 
and retention within the profession? 

• FT permanent positions 
o Males more likely 
o Bachelor’s degrees more likely 
o Graduate Diploma less likely 
o More likely to feel effective 

• Most stayed to teach in the states/ territories in which they 
had completed their teacher preparation 

• Job security <-> mobility 
• Perceptions of effectiveness <-> satisfaction and retention 
• School support systems inc. mentoring and induction 

focused on improving professional practice <-> more likely 
to stay at the school 

• A range of intrinsic factors linked to staying (making a 
difference, enjoyment of working with students, developing 
new teaching and leadership skills) 



Where do you see yourself in 
three years’ time? 
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Learning teaching (SETE) 
• not linear nor staged-based 
• mediated by the local context (universities and 

schools) as well as the broader political context and 
by local conditions of work 

 

However, a lack of connection between teacher 
education in universities and teacher education and 
teaching practice in schools is highlighted by the SETE 
project and is popularised as a theory-practice divide 
and a disconnect between learning teaching and 
doing teaching. These play out as dichotomies … 

 
 



Dichotomies 
• Prepared – Effective 
• Preservice – Inservice 
• Universities – Schools 
• Learning teaching – Doing teaching 
• Theory – Practice 
• Research - Practice 
• University knowledge – School knowledge 
• … 

 



Teacher education in a third, hybrid 
space  … Beyond traditional notions of 

‘partnership’… Beyond dichotomies. 

• Hybrid spaces/ Collaborative spaces for teacher 
education (physical as well as conceptual; real as well 
as imagined) involving universities, employers, schools 

• Bring together learning teaching and doing teaching; 
sustained practice alongside learning teaching 

• Inquiry centred teacher preparation rejecting the idea 
that there are universally appropriate ‘best practices’ 

• Pedagogies for learning teaching that help preservice 
teachers and beginning teachers make sense across 
the spaces 



http://www.setearc.com.au/ 

http://www.setearc.com.au/
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