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This conference, whose target audience being mainstream educators, reasonably enough 

contained content designed for those designing teaching and learning for students in pre-, 

primary and secondary settings with the accompanying specific systemic requirements and 

resulting pressures and constraints. As an education coordinator working in a non-mainstream 

environment (a correctional facility), with adult learners engaging in specific module content for 

specific reasons, I had to work hard to make connections to teaching and learning in my 

context.  

 

Before I outline how the conference may result in outcomes for my workplace and/or students, I 

will briefly summarise an intangible benefit. For me, the role of teacher was reflected and 

reiterated as being an important ‘influencer’ for learners and a link to their improved 

circumstances. The environmental input and setting of a prison presents creative challenges not 

necessarily replicated in the educational settings discussed at the conference. Oft times the 

internet, recording or digital media were cited. Online access is prohibited and access to digital 

technologies is problematical. Educators are isolated, and there are systemic priorities to which 

prisoner students must attend which render the focus on ‘education’ to be diminished. The 

professional endeavour and pedagogical currency of a teacher can become forgotten. 

Attendance at the ALEA/AATE conference reiterates that I am part of a professional community 

of educators and boosts my self-concept as a teacher, and reaffirms my prisoner students as 

learners too. Their learning goals and motivations may vary and the setting may be unique, but 

the teaching and learning focus remain the same anywhere. Making meaning, finding familiarity, 

and describing connections for their self continue to be the task for students everywhere.  

 

Contributing to the workplace  

My attendance aim for this conference was to find resources and inroads into student writing. 

Across the conference I was attuned to practices that could easily be repeated in my classroom. 

Not only easily, but meaningfully. I was looking for ways to use texts that were relevant for my 

learners and their situations. Whole class teaching is not a feature of classrooms in my setting, 

rather independent or at times 1:1 with a tutor is usual. As the classroom has a quiet 

concentrated atmosphere, distractions from set tasks are not productive. Bronwyn Custance’s 

‘Growing Grammar’ session highlighted working to deconstruct texts by identifying Processes / 
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Participants / Circumstances methodology. This is a task that introduces the idea of a clause 

and what it is, identifying the parts in known texts, replicating them in their own writing. This 

gives the learner the building blocks for independent sentence construction and longer writing. 

Writing letters and communicating to ‘home’ is an important part of some of my students’ private 

time. Being able to read to their children and help them with their homework after their release is 

often cited as a motivating force for literacy engagement. I can see me being able to use the 

texts we already have on hand and in the everyday environment, to deconstruct them and guide 

students to be able to replicate them. I can see this being a powerful tool towards independence 

and having a concrete strategy to rely on to be able to write clearly and to increase reader 

clarity about what the writer intends to communicate (to increase meaning making on both 

sides). 

Leanne Syron, 19 July 2016  
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Grammar and the use of text features are indicated in the modules of content associated with 

the Certificate I in Education and Skills Development which is the study focus for the majority of 

prisoner students in the Literacy Classroom which I supervise.  

This leads to another strategy that I saw woven across a number of presentations, the cloze 

activity. Essentially, a ‘fill in the blanks’ task, but it draws on a number of skills and 

understandings of the learner that can explicitly be taught to increase control and choice over 

writing (such as drawing on their own experiences, and making connections to already known 

information). A number of my students have declared being ‘hands on’ learners, or visual 

learners, or bereft of their own ideas. I am a fervent supporter of proving an ‘example’ of the 

finished product, as a visual learner myself, I know the benefits of seeing where I am going with 

new tasks and being scaffolded to be able to concentrate on an outcome, whilst reducing the 

cognitive load of trying to remember a lot of other new associated learning. For example; as 

demonstrated in John Yandell’s keynote, an unseen study text can be edited to remove 

references that give meaning, thus highlighting precisely what text /information is needed to 

make meaning. If you have a clue or know a possibility for what an unknown could be then at 

least you have a starting point for your writing and what information your reader requires. 

Module CAAFC (Consolidate writing skills) details requirements about clauses and verb tenses 

and cohesive devices (joiners). This also plays into comprehension studies as well. Module 

CAABG (Develop preliminary reading skills) outlines comprehension strategies such as 

identifying text features to assist understanding; a text with missing information soon focuses 

the mind to what information is required to make meaning.  

This idea of providing visual information to learners was also borne out in Catherine Black’s 

workshop on listening. Visual memory was cited as being a powerful aid to remembering. As a 

very simple and practical learning assistance tool for the visual memory; the provision of visual 

clues about learning, topic words, symbols, content, big ideas and concepts was demonstrated. 

Even a simple PC based slide show presentation showing focussed text, pictures, and character 

names as a precursor to listening to the audio books as required content for CAABK (Extend 

preliminary word skills)) is proven to increase information recall and retention.  

Shared learning  

I will prepare an information poster display detailing what a clause is, its components and 

introduce the role of conjunctions to make complex sentences. It will include information about 

participants, circumstances and processes and a choice of examples of each of these. This will 

be ideally for student reference, but utilised by tutors to scaffold discussion about writing and will 

be linked to key outcomes in the modules on our scope. The information will be distributed 
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across the 3 education centres at my work location and will be offered to the other education 

coordinators in my network.  

My aim will also be to prepare computer based visual prompts as a pre-reading/listening activity 

for our audio books. This is an activity I would incorporate student assistance to do as the 

‘experts’ in listening to the audio books and knowing exactly what prompts will be useful. I would 

make this resource available to my colleagues and distribute it across the network if they have 

those audiobooks, or even as an example of how the visual memory resource could be used.  

As a summary, I was delighted to be sponsored by the South Australian TRB to attend this 

national conference and am grateful to have had the opportunity to attend. It has encouraged 

me as an educator, reminding me of my role in the teaching and learning process, I picked up 

some strategies that could promote my students’ writing and comprehension skills and 

understanding, and provided me some focussed time to reflect upon my chosen career. 


