Newsletter December 2010

in this issue
Fifth International Middle
Years of Schooling
Conference 2010
Presiding Member’s Report
ANZELA Conference 2010
Open Access College
World Teachers’ Day 2010
Great Beginnings and
Teachers Returning to
Teaching
Change of Status from
Provisional Registration to
Registration
Assessment of Overseas
Qualifications
Accreditation and Approval
of Pre-service Teacher
Education Programs
Proposal for a National
System for the Accreditation
of Initial Teacher Education
Programs
Matters determined by the
Board
Statutory Review
Consultation Draft National
Professional Standards for
Teachers
Introducing Inside Teaching
Research Digest

Artwork completed by Year
12 students in 2009 has been
selected from the SACE Art
Show 2010 and can be viewed
throughout this newsletter. The
Board extends its thanks to the
SACE Board of South Australia
and to those students who have
loaned their work to be displayed
in the newsletter and at the TRB
office.

Above:

Some of the teachers sponsored by the Board to attend the 5th International Middle Years of
Schooling Conference

Board Sponsorship - Fifth International
Middle Years of Schooling Conference 2010
“Our Worlds Connecting in the Middle”
was the theme of the 2010 Middle Years
of Schooling Conference. Teachers were
invited to “be part of an action-packed
day of educational stimulation, intellectual
challenge and opportunities for rigorous
debate”. The conference explored the
global demands of 21st century needs,
goals and capabilities and where the
worlds of the adolescent and middle years
educator connect. It also considered
the question: ‘What does it mean to be
an effective middle years teacher or an
engaged adolescent learner in the 21st
century?’
The Board was pleased to sponsor fifty
middle years teachers to attend the
conference. Following are a few insights
provided by sponsored teachers in their
conference reports.

‘LET IT HAPPEN
MAKE IT HAPPEN
WONDER WHAT HAPPENED!’
‘This John Richard’s quote set the tone
for an inspiring and motivating day. The
Adelaide Convention Centre was filled to
capacity with teachers from a wide range
of different educational settings but all with
the same reason for being there. Every
one of us believes that we can make a
difference, every day, for our students by
making it happen.’
- Jane
(continued on page 6)
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Presiding Member’s Report

Office Hours
The Teachers Registration
Board will be closed from 12
noon on Friday 24 December
2010 and will resume
business on Wednesday 29
December.

At
a
national
level,
registration/
accreditation of the teaching profession
will be achieved with the establishment
of a regulatory authority in the Australian
Capital Territory in 2011. This will assist
the work being undertaken in relation to
nationally consistent teacher registration
by the Australian Institute of Teaching,
Schools and Leadership (AITSL) in
collaboration with the Australasian Teacher
Regulatory Authorities (ATRA) and other
key stakeholders. Whilst stage one has
focussed on what can be achieved in all
jurisdictions without legislative change,
there are and will be some challenges
ahead, given the goal is ‘consistency’ not
‘sameness’ in ensuring the regulation of
the teaching profession in education and
care settings.

Regular business hours are:
9.00am - 5.00pm,
Monday - Friday (except
public holidays).

Two other initiatives being further developed
by AITSL in collaboration with ATRA and
key stakeholders are the development of
a set of national professional standards
for teachers and a national system for
accreditation of pre-service teacher
education programs in Australia. Both
these initiatives have involved Australia
wide consultation and opportunities to
provide written feedback. It is expected
implementation will commence in the latter
half of 2011.
At a state level, 2010 has again been a
year of consolidation in terms of the work
of the Board. During the year the Board’s
website was reviewed and updated to
provide further information for teachers
and the community in relation to promoting
the teaching profession and the functions
of the Board. A number of new features
are now available including the publication
of summaries relating to the facts and
outcomes of professional conduct hearings
which will be updated on an annual basis.

The Teachers Registration
Board of South Australia
(right)
Back Row:
Bernadine Bourne
		 (Deputy - Lyn Castle)
Kevin Comber
		 (Deputy - Helen O’Brien)
Leona Graham
		 (Deputy - Michael Papps)
Keith Parkinson
Larry Owens
Peter Ryan
Jenny Hocking
Mardi Barry

These summaries illustrate the principles
upon which the Board makes findings and
the circumstances in which, in the public
interest, the Board imposes sanctions.
In 2009 the Statutory Authorities Review
Committee determined to inquire into the
Teachers Registration Board. The Board
provided a written submission as well as a
verbal submission in December 2009 and
November 2010. A report will be prepared
by the Review Committee and presented to
Parliament in due course.
Mr Barry Thompson (DECS nominee) and
Ms Julie Lundberg (IEU nominee) resigned
in 2010 as members of the Board. They have
both been valuable and active contributors
over many years and will be remembered
for the generous way in which they gave
their time and expertise to further the
work of the Board. We also thank, deputy
member, Mr David Smith who resigned in
September. In addition, we welcomed Ms
Mardi Barry (DECS nominee, previously
a deputy member) and Ms Louise Firrell
(IEU nominee) as Board members and Ms
Tassi Georgiadis (DECS nominee) and Mr
David Freeman (IEU nominee) as deputy
members.
I express my thanks to all members of the
Board, especially in relation to their work
on Board Sub-Committees which require
a significant amount of commitment, time
and expertise to enable the Board to
fulfil its legislative functions. I thank the
Registrar, Ms Wendy Hastings and the staff
of the Secretariat for their professionalism
in implementing the policies and decisions
of the Board.
I extend to you all, on behalf of the Board,
the compliments of the season and wish you
a peaceful and relaxing holiday period.
Carmel Kerin, Presiding Member

Front Row:
Roger Anderson
Ann Bliss
Jackie Bone-George
Carmel Kerin
		 (Presiding Member)
Bob Woodbury
Margaret Kelly
Absent:
Louise Firrell
Gerry Mulhearn
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ANZELA Conference 2010

Contact Us
Address:
PO Box 3649
Rundle Mall SA 5000

The Australian & New Zealand Education
Law Association 19th Annual Conference
titled “The Teaching Profession: Over
Regulated?” was held at the New South
Wales Teachers Federation Conference
Centre in Sydney during the September
school holidays. The welcome reception
was held at The Dinosaur Gallery of The
Australian Museum.
The keynote address and the concurrent
sessions highlighted the complexity of
what is expected of teachers, the varying
degrees of regulation and the processes to
manage this from state to state.
There were some interesting philosophical
points made about regulation. Two views
that were proposed by the presenters,
were that effective regulation is necessary
and leads to trust or that the lack of trust
leads to the need for effective regulation.
The twenty eight concurrent sessions dealt
with topics related to regulation and included
discussions as diverse as codes of conduct,
negligence, the use of reasonable force by
teachers, the need for national regulation
and the boundaries between the public and
private lives of teachers. These sessions
highlighted the complex expectations of
teachers in their work and the link between

Key Areas:
General Enquiries
Phone: (08) 8226 2666
Investigation Unit
Phone: (08) 8226 5984
- National Criminal History
		 Record Checks
- Professional Conduct

increased regulation in society generally
and the regulation of teachers. Regulation
extends beyond codes of conduct and
professional standards and includes issues
and responsibilities that impact on teachers
such as the National Curriculum, NAPLAN,
the SACE Board and interstate equivalents,
to name a few examples.

Qualifications
Phone: (08) 8226 8153
Phone: (08) 8226 5981
- Assessment and 		
		 Registration Requirements
Professional Standards
Phone: (08) 8226 5977
Phone: (08) 8463 7997
- Change of Registered 		
		 Status
- Professional Standards 		
		 for Teaching
- Reporting Abuse and
		 Neglect - formerly
		 Mandatory Notification

Rather than being overwhelmed by all
these matters, it was encouraging to hear
the speakers and presenters, i.e. lawyers,
academics, public servants and educators
speak positively about teachers and their
contribution to the education of students.
For more information about ANZELA, refer
to http://www.anzela.edu.au.
Keith Parkinson
Board Member

Website: www.trb.sa.edu.au
Email: info@trb.sa.edu.au

Open Access College
The Open Access College is an innovative
South Australian Government distance
education college. It provides learning
opportunities for children, students and
young people who are unable to attend
a local school or access curriculum in
their own school. The College has the
responsibility of redressing the educational
disadvantage for children which arises
from remoteness and isolation. It provides
opportunities for students (metropolitan,
country, and remote) in government and
non government schools to gain access to
a broader curriculum.
The Open Access College opened in
January 1991, incorporating the South
Australian Correspondence School and
School of the Air (opened 1958). The
College is made up of three schools, R-10

School of Distance Education, Senior
Secondary School of Distance Education,
Marden and the R-7 School of the Air, Port
Augusta, and one Outreach Education
unit.
On 25 June the monthly board meeting of
the Teachers Registration Board was held
at Open Access College.

Untitled
SAMANTHA COLLINS

Board members appreciate the opportunity
to visit education sites and meet teachers,
staff, children and students and thank Open
Access College for the invitation to visit
the college. Information relating to Open
Access College can be found at
http://oac.schools.sa.edu.au/.
Below:

Jeane Schocroft, Senior Secondary
Principal, Open Access College
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World Teachers’ Day 2010

Qualifications
Check the qualifications
listed on your current
certificate.

World Teachers’ Day, celebrated on
October 29 provided an opportunity for the
community to acknowledge and celebrate
the great work of teachers in all education
and care settings.

If an alteration or update is
required, send a certified
copy of the official academic
transcripts from the university
(or equivalent) and we will
update your qualifications
on
the
Register
and
forward a new Certificate
of Registration to you at no
cost.

“Teachers open the doors of our children’s
minds to enable them to discover new
opportunities, investigate the world and
empower their learning journeys.”

provided a poster for educational and care
settings to display on World Teachers’ Day.
This poster was published in the media on
29 October 2010.
Education and care settings were
encouraged to organise local events
celebrating the work of their teachers.

The World Teachers’ Day theme, ‘Quality
Teachers: the key to effective learning,’ has
meaning for every person. Across every
learning area, from literacy and numeracy
to science, health and social awareness,
teachers are building skills that translate
into future careers for children, students
and young people. This is why the Board
celebrates teaching as the profession
which creates all others.
Celebrating World Teachers’ Day is an
opportunity to showcase the contribution
of teachers and to highlight the benefits
that quality teachers provide in developing
children, students and young people’s
knowledge and abilities through effective
education and care practices.

Prima Vera
SARAH FORD

The Board, which monitors and maintains
the integrity of registered teachers,

Teachers open the doors of our children’s
minds to enable them to discover new
opportunities, investigate the world and
empower their learning journeys
Great Beginnings and Teachers Returning to Teaching
In meeting its regulatory and compliance
responsibilities, the Board communicates
with a wide range of stakeholders. In
supporting the professionalism of teaching
and promoting the teaching profession,
representatives
from
the
Teachers
Registration Board accepted an invitation to
participate in two conferences organised by
the Department of Education and Children’s
Services in 2010. On 27 September,
early career teachers gathered at the
Education Development Centre for the
Great Beginnings Conference designed for
DECS teachers in their first three years of
teaching. This presented the opportunity for
early career teachers to network with project
officers from the Teachers Registration
Board and to gather information in relation
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to provisional registration, requirements for
an application for a change of registration
status and to seek information in relation to
other registration issues.
The Teachers Returning to Teaching
Conference held from 18 - 22 October
provided another valuable opportunity for
the Teachers Registration Board to assist
people intending to return to teaching to
understand the process and requirements
of registration in South Australia.
Both conferences were a great opportunity
for representatives of the Board and
registered teachers to meet, interact and
share information.

Change of Status from
Provisional Registration to Registration
During 2010, the Teachers Registration
Board provided information to assist
teachers who held provisional registration
to apply to change their status to (full)
registration.
A letter was sent to beginning teachers
holding provisional registration to inform
them that they may be eligible to apply to
change their status if they had taught for 1
year full time (or part time equivalent of 200
days) in a school, pre-school or recognised
kindergarten or a licensed child care centre
in Australia or New Zealand. A change
of registration status is not an automatic
process. Provisionally registered teachers
need to meet requirements set out in the
Application for Change of Registration
Status form available on the Teachers
Registration Board website:
http://www.trb.sa.edu.au/forms.php.
In addition, a poster titled ‘Attention
Provisionally Registered Teachers’ was
sent to all education and care settings to
inform provisionally registered teachers of
the process by which they could apply to
change their registration status.

From January to November 2010, 1100
provisionally registered teachers have
applied for and been granted (full)
registration.
Teachers and Principals/Directors
participating in this process are encouraged
to send feedback to the Board. An extract
from feedback provided by the Principal, Ms
Kay Berry-Smith, South Australian School
for Vision Impaired, is provided below.
What are some of the professional and personal
gains of working with a provisionally registered
teacher through the process of applying to
change registration status?
‘The professional contact with younger and
enthusiastic teachers is refreshing. It provides
me with the ability to stay connected to teacher
training programs, and predict where the gaps
for new teachers might be in working in complex
and ever changing school environments. It is
exciting as a Principal to work with energetic
teachers, who want to try new programs and
ways of working, and who are prepared to learn
with, alongside, and from more experienced
teachers, being both teachers and learners.

Toying with the Future
ALICE MUSSARED

Register of Teachers

Further comments are published on the
TRB website:
www.trb.sa.edu.au/reg_status.php.

An online version of the
Register of Teachers is
published on the website.

Assessment of Overseas Qualifications
During the period 1 July 2009 to 30 June
2010 there were two hundred and ten
applications for assessment of overseas
qualifications.

Check a registration number
and expiry date of registration
by accessing the website at
http://www.trb.sa.edu.au
and follow the links to the
Register of Teachers page.

Of these, one hundred and seventy-three
were assessed as meeting the qualification
requirements for registration as a teacher
and thirty-seven were refused.

Overseas Qualifications: 1 July 2009 - 30 June 2010
Breakdown of ‘Other’

Sri Lanka, 2

Other, 19

New Zealand, 2
China, 2 Fiji, 2
Brazil, 2
Bangladesh, 2

India, 62

Singapore, 4
Russia, 4
Canada, 4
United States of
America, 5
Philippines, 6
Malaysia, 6
South Africa, 7

United Kingdom, 44

Chile

1

France

1

Germany

1

Hong Kong

1

Ireland

1

Israel

1

Kenya

1

Maldives

1

Mauritius

1

Nepal

1

Poland

1

Romania

1

Seychelles

1

Slovenia

1

South Korea

1

Trinidad & Tabago

1

Turkey

1

Yugoslavia

1

Zimbabwe

1
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Leaving Behind 2009
SAMANTHA KELLY

Fifth International Middle Years of Schooling
Conference 2010 - Board Sponsorship
(continued from page 1)
‘The plenary panel discussion between the
main speakers of the day highlighted that
‘experts’ had varying opinions. This made
for lively discussion and for me highlighted
the articulate way in which Erica McWilliam
presents her findings from observations
backed up by relevant research. What she
has to say and how she presents is awe
inspiring. She makes me ‘think’ about what
we need to do and why we do it. What I
gained from Erica’s insight into classroom
practice will be the mainstay of what I share
with my colleagues at school.’
- Stephanie
‘Creativity 2’ by Gary Stager was excellent.
He challenged the audience to think about
the big problems facing the professional
thinking of middle years teaching. Gary
highlighted that you can have the best ideas
in the world but you still need the basics
of: respect for each learner, expanded
opportunities, resources, a strong belief in
learning and a commitment to social justice
and democracy.
- Rodney
Several teachers commented on the candid
interview with students talking about their
experiences in their own middle schools
hosted by Kelly Nestor
‘It was really helpful to listen to what the
students saw as important and to be
reminded how important our influence is on
their lives.’
- Emma
‘The young people who formed the
Learning Panel and spoke so freely of their
experiences and their opinions where a
breath of fresh air as they did not tell us
‘what we wanted to hear’, but laid it out in
their own words.’
- Lyn
On reflection, teachers made the following
comments:
Urban
DIANADRA SFERRUZZI
Below:
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‘As a result of attending the conference, I
have acquired a variety of resources as a
young leader and relatively new teacher.
It was not only the resources which were
of benefit but the content provided, which
has driven conversations between peers
and leaders at our site as well as being
items of discussions at formal and informal
meetings.
- Dylan
‘I went to the conference with an open
mind and ideas that I had gained from the
university study I had completed only 3
years earlier but I quickly realised that even
these ideas were close to their expiry date.
Teaching methodologies and research
change so quickly that if a teacher holds
onto beliefs for too long they fall into the
trap of becoming out touch with their
students. This conference targeted new
developments and some often confronting
ideas to challenge everyone. It was an
incredibly beneficial experience in my
teaching.’
- Kym
Sponsored teachers in alphabetical order:
Liz Armanas, Gerard Armstrong, Hung Au, Amy
Baker, Kirralee Baldock, Annette Balestrin, Lynda
Barber, Margot Bradley, Ashlee Button, Sarah
Centofanti, Elizabeth Di Cesare, Rodney Dorman,
Brianna Fidler, Gabriele Fitzgerald, Emma Foot,
Jane Foster, Mary Gaban, Ian Hamilton, Debbie
Hoffmann, Nadia Honner, Robina Kennett,
Ingrid Lees, Jing Liu, Patricia Lopez-Good,
Judy Millard, Julie Mohtasham, Dylan Muzyka,
Phillip Parsons, Tania Perre, Melissa Phillips,
Manuel Pontikinas, Stephanie Portlock, Stephen
Pugh, Lyn Roberts, Tamara Rosenberg, Belinda
Rosser, Stacy Ryan, Christine Slattery, Meredith
Smith, Sarah Soroush, Amanda Storr, Jane
Terry, Veronica Travers, Thryza Veitch, Malcolm
Watt, Merry Whelan, Kym Willis, Peter Wright,
Timothy Zammit, Don Zampogna.

Further information about the conference is
available on:
The SAPMEA Conventions website:
http://www.sapmea.asn.au
or the Middle Years website:
http://www.middleyears.sa.edu.au

Sponsored teachers for the 5th International Middle Years of Schooling Conference

Accreditation and Approval of
Pre-Service Teacher Education Programs
The Board continues to assess and
approve pre-service teacher education
programs for registration purposes,
using the Pre-service Teacher Education
Program Approval Guidelines approved by
the Board in 2007. To gain approval of preservice teacher education programs, higher
education institutions must address the
criteria outlined in the guidelines. Graduates
of approved programs are eligible to
apply for provisional registration after
meeting admission and other legislative
requirements for teacher registration.
The Pre-service Teacher Education
Program Approval Guidelines were
introduced in 2008. An integral part
of the implementation process was to
conduct a review after twelve months in
operation. The objectives of the review

Renewal of
Registration
Does
your
teacher
registration expire on 31
January 2011?

were to identify and document strengths
and areas for improvement in the current
accreditation process and to recommend
actions for ongoing implementation until
a nationally consistent accreditation
framework is introduced. The review also
aimed to identify and document issues
and implications raised by stakeholders
to inform the transition to a nationally
consistent accreditation framework.

If so, you need to lodge
an application to renew
registration by 31 December
2010.
The onus is on you to renew
registration by the due date.
Applications
to
renew
registration
have
been
posted to teachers. Please
contact the Board if you have
not received your renewal
application.

The review report was presented to the
Board for consideration in October 2010.
All fifteen recommendations were endorsed
by the Board.

Non-receipt of a renewal
application is not an excuse
for failing to renew your
registration.

The Board approved the following programs from Flinders University in 2010:
Master of Teaching (Special Education) Secondary Stream
Master of Teaching (Secondary)
Bachelor of Education (Middle & Secondary Schooling) / Bachelor of Arts
Bachelor of Education (Middle & Secondary Schooling) / Bachelor of Science
Bachelor of Education (Middle & Secondary Schooling) / Bachelor of Health Science
Bachelor of Education (Middle & Secondary/Special Education) / Bachelor of Disability Studies
Master of Teacher (Special Education) Primary R-7 Stream
Master of Teaching (Primary R-7)
Bachelor of Education (Primary R-7) / Bachelor of Arts
Bachelor of Education (Primary R-7 and Special Education) / Bachelor of Disability Studies
Master of Teaching (Early Childhood)
Bachelor of Education (Early Childhood)/ Bachelor of Arts
Bachelor of Education (Early Childhood and Special Education) / Bachelor of Disability Studies

Proposal for a National System for the
Accreditation of Initial Teacher Education Programs
The Ministerial Council for Education, Early
Childhood Development and Youth Affairs
(MCEECDYA) has agreed to establish a
national system for the accreditation of initial
teacher education programs. MCEECDYA
has designated the Australian Institute for
Teaching and School Leadership (AITSL)
to be the lead agency in developing and
overseeing this process in partnership
with the Australian Council of Deans of
Education (ACDE) and the Australasian
Teacher Regulatory Authorities Inc. (ATRA)
in each of the Australian states and
territories.

A consultation based on a proposal
document published on the AITSL
website www.aitsl.edu.au was undertaken
in September. The process involved
written responses to the proposal, an online survey, individual discussions with
national stakeholders, and an invitational
stakeholder forum held in each state and
territory.
The AITSL Board will consider the
outcomes of the consultation and develop
recommendations to be forwarded to
MCEECDYA in December 2010.
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Matters determined by the Board

Mutual Recognition
Arrangements

October 2009 - October 2010
Unprofessional Conduct Hearings

Mutual recognition
arrangements exist
between teacher regulatory
authorities in Australia and
New Zealand. An applicant
who is currently registered
as a teacher in the first
state, i.e. Australian State
or Territory or New Zealand,
is entitled to register in
the second state. Teacher
regulatory authorities
operate in South Australia,
Tasmania, Queensland,
Victoria, Western Australia,
Northern Territory and New
Zealand.
Refer to the TRB website at:
http://www.trb.sa.edu.au
for further information.

There were eight unprofessional conduct
hearings in this period. In addition one
teacher who had been suspended from the
Register for unprofessional conduct applied
to have the suspension lifted.

permanent basis. These sanctions were
imposed due to his sexual misconduct with
two male adolescents aged between twelve
and fifteen at the time of the offending
between 1974-76.

An applicant teacher, who had in November
2008 been reprimanded and suspended
from the Register for unprofessional
conduct was successful in having the
suspension lifted. The applicant satisfied
the Board that he had completed to the
Board’s satisfaction, a course of study on
Ethics in Education in relation to maintaining
proper boundaries in the teacher/student
relationship.

A
registered
teacher
who
had
inappropriately taken a sixteen year old
female student on a social outing, was found
guilty of unprofessional conduct (being
improper conduct). He was reprimanded
and ordered to complete to the Board’s
satisfaction, a tertiary course in Professional
Ethics or Ethics in Education relating to the
maintenance of proper boundaries in the
teacher/student relationship.

A registered teacher had his registration
cancelled as a result of unprofessional
conduct (being both improper and
disgraceful
conduct)
involving
his
inappropriate activities in placing concealed
cameras in his house and indecently filming
his adult stepdaughter over a four year
period from 2000 until 2004.

A formerly registered teacher was found
guilty of unprofessional conduct (being
improper conduct), she was reprimanded
and disqualified from being registered as
a teacher until she has complied with a
condition, that she successfully complete
a tertiary course of study in Ethics in
Education in relation to maintaining
appropriate boundaries in the teacher/
student relationship.

A registered teacher had his registration
cancelled as a result of unprofessional
conduct (being both improper and
disgraceful conduct) for indecently filming
his twenty one year old stepdaughter
in their home by means of concealed
cameras over a one month period in 2008.
This conduct resulted in a conviction in the
Magistrates Court.
A formerly registered teacher was found
guilty of unprofessional conduct (being
both improper and disgraceful conduct)
and disqualified on a permanent basis
from being re-registered as a teacher. This
resulted from convictions for three counts
of carnal knowledge of a female aged
between thirteen and seventeen at the time
of the offending in 1972-73 when she was
being tutored by the teacher.
A registered teacher was found guilty of
unprofessional conduct (being improper
and disgraceful conduct), his registration
was cancelled and he was also disqualified
from being registered as a teacher on a

A formerly registered teacher was found
guilty of unprofessional conduct (being
both improper and disgraceful conduct)
and disqualified from being registered as a
teacher permanently, for failure to maintain
appropriate boundaries in the teacher/
student relationship in two instances - with
a year twelve female student in 2005 and
with another year twelve female student in
2008.
A registered teacher was found guilty of
unprofessional conduct (being improper
and disgraceful conduct), reprimanded and
suspended from the Register for a period of
eighteen (18) months. During this time he
must successfully complete a tertiary course
of study in Ethics in Education in relation
to maintaining appropriate boundaries in
the teacher/student relationship. He must
also undertake psychiatric examination
and provide the Board with the subsequent
report.

Admissions Hearings
Health
There were eight Admissions Hearings
regarding applications for renewal of
registration from teachers under s22 of the
Teachers Registration and Standards Act
2004 where there were concerns regarding
the health of an applicant and his/her
ability to continue to work as a registered
teacher.
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All of these matters resulted in admission
to the Register, subject to conditions which
included restrictions on their capacity to
teach and the provision of ongoing medical
reports to the Registrar.
Qualifications
There were eight Admissions Hearings
in relation to new or formerly registered
applicants who did not hold the requisite
qualifications and/or experience as

prescribed in the Teachers Registration and
Standards Act 2004 and the regulations
made thereunder. They also did not meet
the Board’s policy on recency of practice.
Two applicants were refused registration
because of the relevancy or adequacy of
their qualifications and/or their inability to
meet the recency of practice policy. Six
were admitted to the Register subject
to a condition that they upgrade their
qualifications to meet the prescribed
standard.

Review of Study Conditions
There were four applications from
registered teachers to extend the time
within which they were required to comply
with a study condition. The extension of
time was granted in each of the four cases
with the partially completed study to be
concluded within the next three year period
of registration.

Incapacity Hearings
There was one inquiry held to determine
whether a registered teacher suffered from
a serious mental or physical impairment
which affected her capacity to teach. An
affirmative finding was made and her

ongoing registration was made subject to a
number of conditions, including restrictions
on her ability to teach at this time and
requiring her to provide ongoing medical
reports to the Registrar.

Appeals
There were no appeals from Decisions of the Board to the District Court in this reporting period.

Statutory Authorities Review Committee
Inquiry into the Teachers Registration Board
The
Statutory
Authorities
Review
Committee is currently inquiring into
and reporting on the effectiveness of the
Teachers Registration Board in the exercise
of its functions and powers.
An invitation for written submissions closed
on 31 July 2009. The Committee will examine
all material provided and invites witnesses
to give evidence at a public hearing. The
findings are reported to the Legislative

Council and after the tabling of the report
the Government prepares a response that
may adopt the recommendations.
On invitation by the Statutory Authorities
Review Committee, the Presiding Member
and Registrar of the Teachers Registration
Board gave evidence on 7 December 2009
and 18 November 2010. The review is
ongoing.

Consultation Draft National
Professional Standards for Teachers
Work began in January 2009 to develop
national professional standards for
teachers at four levels of expertise:
graduate, proficient, highly accomplished
and lead teachers - across three domains:
professional
knowledge,
professional
practice and professional engagement.
In March 2010 the Ministerial Council of
Education, Early Childhood Development
and Youth Affairs (MCCECDYA) released
for consultation the Draft National
Professional Standards for Teachers.
Each jurisdiction was invited to conduct
consultation sessions during March and
April with members of the profession
and key stakeholder groups and provide
feedback to the consultation via written
submissions. The Teachers Registration

Board held 14 consultation sessions in both
metropolitan and country locations with key
stakeholder groups. These consultations
focused predominantly on the Graduate
and Proficient Levels as the Board will use
these levels in the registration process for
entry to the Register and for the change of
registration status.
Persons attending consultations led by the
Teachers Registration Board were asked
to provide feedback on the Draft Standards
for Teachers using the six consultation
questions provided by MCEECDYA.
Information regarding the standards and
the national consultation process was
made available at www.mceecdya.edu.au.

Homeland
CHANTEL FLAVEL
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Introducing Inside Teaching

Change of Name
or Address
Remember to notify the
Board in writing of any
change of name or address
within 28 days.
Change of Name:
You will need to submit a
certified copy of a marriage
certificate, deed poll or
decree nisi certificate with
your written notice of change
of name.

Inside Teaching is the professional
journal of the Australasian Teacher
Regulatory Authorities (ATRA), published
by the Australian Council for Educational
Research. The journal is designed for
today’s highly qualified, proficient and
reputable teaching professional. Written
by educators for educators, it offers critical
research findings, new ideas and hands-on
application.

Untitled
JESSICA BURDETT

Look out for each new edition of Inside
Teaching made available on the Teachers
Registration Board website at
http://www.trb.sa.edu.au/publications.php.

Change of
Email Address
Teachers have expressed
interest in the TRB using
email as a means of sharing
information. We are trialling
the use of email to keep
you informed of registration
matters.
Many email addresses the
TRB has on file for teachers
are no longer current. Having
your correct email address is
vital to us being able to keep
you informed in this way. You
can notify us of a change to
your email address by:
Email
		 info@trb.sa.edu.au
Fax
		 (08) 8226 2667

Research Digest - Issue 3, 2010
The Research Digest is a periodic digest
produced by the Australian Council for
Educational Research (ACER) for the
Teachers Registration Board of South
Australia in conjunction with other members
of the Australasian Teacher Regulatory
Authorities (ATRA).
Each digest focuses on a topical issue.
Issue 3, 2010 focuses on ‘civics and
citizenship education’. Six pages (of a total
of seventeen) are published as part of the
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The Teachers Registration
Board of South Australia has
commissioned the Australian
Council for Educational Research
to prepare a series of electronic
research digests.
This digest has been prepared by
Suzanne Mellor, Senior Research
Fellow, Marion Meiers, Senior
Research Fellow, and Pat Knight,
Senior Librarian, Cunningham
Library, ACER.

This Digest is available in PDF on
the Teachers Registration Board
of South Australia website at:
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This edition of The Digest is focused on research about civics and citizenship
education, and in particular, research into the role of schools in supporting students
to become active and informed citizens. The Digest also reports on what research
tells us about young peoples’ civic knowledge and engagement, and about what
motivates young people to participate in society.
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Case studies of how Australian teachers have responded
to the civics and citizenship initiatives described above
provide qualitative evidence about a variety of ways of
creating teaching and learning approaches and school
contexts in which students can engage actively in civics
and citizenship education.
Active par ticipation in decision-making is recognised
world-wide as the area of civics and citizenship learning
which is most likely to lead to the development of a
disposition to active citizenship. All the repor ts previously
mentioned in this digest have indicated the value of
providing students of all ages with oppor tunities to engage
in such activities. The best learning outcomes are achieved
when these oppor tunities can be explicitly linked to a
broader civic knowledge that has been taught in a civics
class. But, as the previously mentioned findings from the
NAP-CC demonstrated, even when not linked, it appears
to have a positive effect on civics and citizenship learning,
and the disposition to engage more generally.
As the Australian report for the IEA Civic Education Study
had indicated:
Just as student participation outside of classrooms yields
benefits in terms of enhanced civic knowledge, so too does
their active participation within classrooms. Civic education
cannot consist of the passive reception of decontextualised

information. It must allow students to engage with the
knowledge they are expected to learn, and which is necessary
to equip an active citizenry, and with activities that will give
them experience with the practice of democracy.
(Mellor & Kennedy, 2003, p 537)
The case studies in Discovering Democracy in Action: Implementing
the Program reported a range of learning activities associated
with active citizenship, including:
• excursions to places and attention to programs that provide
information to relevant to particular areas of civic knowledge
(e.g. to houses of parliament, electoral centres, museums)
• more complex engagement by students in school governance
and a more complex range of settings and ways in which
students can engage in a broader range of decision-making
processes in the school
• the adoption of a wide range of activities that expressly require
service from students within the school community
• programs designed to increase self-management by students
and care of others
• the construction of a ‘product’ using an overly cooperative
model of working together. (Holdsworth & Mellor, 2004)
Several of these case studies are summarised below. (Page
references have been given to the quotes from the Discovering
Democracy in Action: Implementing the Program report.)
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The following interesting learning activities were reported from
a primary school in a country town.
We conceived the idea of having a role-play of a local Council,
where the issue to be debated was whether it would be
desirable to have young people directly represented on the
local council. We believed that a role-play was an excellent way
of engaging students as both tutors and learners. It became
increasingly clear that the success of the role-play was based
on the fun the students would have, both in the roles they had
developed as councillors, and as tutors of civics and citizenship
to other Year 6 students.
(Holdsworth & Mellor, 2004, pp 56–59)
The role-plays and materials were developed and scripted
by students in class over a 15-week period. In the role-play
each councillor made a speech in support of, or against the
idea of young people having direct representation on local
council. After four speeches, the role-play would stop, and the
two appointed facilitators would set the audience a task that
the councillors would then help them to complete. The role
plays were presented to Year 5 and 6 students at a number of
neighbouring primary schools.
It became clear with the success of each venue that the audiences
were not only entertained, but also educated and left with
knowledge and a process for change in which they could be prime
motivators. (Holdsworth & Mellor, 2004, p 57)
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Some schools in the evaluation study worked in cluster
arrangements. A cluster of primary schools, a P-12 school, and
a secondary college in a rural area created a cluster web site
that detailed events and hosted those events. From the outset,
the planning team had a strong belief that ‘participation’ and
‘doing’ were more effective ways of teaching citizenship than
theory in a classroom. The program was explicitly focussed on
participation, heightened awareness of civics and citizenship
and communication skills.
Some examples were:
Z The construction of a web site by secondary college
students. The maintenance of the site for the next twelve
months required the collection on a regular basis of data
and information from schools involved in the project so that
the site could be updated. This was a digital maintenance
task with a reporting function, undertaken by the students.
Z Teams of four middle school (Years 5-8) students matched
with another team of four from a different school, worked
online, and were given a hypothetical problem of global
or local significance to research, and then developed a
presentation. The presentations were made at the end of
term, with 65 students from across the cluster participating
in a day that ranged from speeches and reports, to dramas,
role-plays and model building.
Z A Junior Parliament was held in mid-year, with 75 students
from years 5-8 participating and another 60 as spectators.

Each primary school provided a team of four students, and
the secondary college matched these with students from
years 7 and 8. Participating students were given a topic a
week before the parliament. One speaker presented for
three minutes on the topic, and the four other students
formed a panel and were questioned by a designated
opposing team. The parliament was run on parliamentary
rules with a Speaker and formal language in debates.
The project coordinator described the outcomes of the program:
Students became more interested and more conversant with what
was happening in their community. They also became more aware
of the decision-making processes in their communities. Many
learnt to use ICT proficiently to communicate with other schools
and gained confidence in public speaking, debating and presenting
to audiences. (Holdsworth & Mellor, 2004, pp 72–74)
The case studies from the Discovery Democracy in Action:
Implementing the Program provide qualitative evidence of
strategies that have been found to be effective in embedding
civics and citizenship education in the curriculum. Student
Action teams have been found to be an effective strategy to
strengthen students’ engagement with school. Staff from a
country primary school who attended a Discovering Democracy
professional development session about Student Action
Teams (SAT) recognised how this would extend the Civics
and Citizenship Education activities already operating in their

school. These teachers committed to raising the profile and
value of Civics and Citizenship Education in the curriculum
across all year levels and with all staff in their school.
A Junior School Council was already running at the school, together
with a range of other activities. The idea of Student Action Teams
was used to change the structure of the Junior School Council to
create a more effective working environment that would benefit
the school and the community. A new structure was designed that
included a School Focused SAT and a Community Focused SAT.
The committees meet every other week and then come together
between meetings to share progress or make full Junior School
Council decisions Achievements of the two Student Action teams
were written about in the newsletter to keep the families and
community informed. Staff monitored the progress of the SATs,
and identified a need to improve the structure of class meetings.
To create this structure, a set of starter questions was provided to
each representative to guide their meeting to focus on school and
community issues. (Holdsworth & Mellor, 2004, p. 71)
The coordinators of the Civics and Citizenship Education
program at this school recognised the importance of continual
discussion and review of new programs with teachers.
All members of staff need to feel that their input is valued and that
their concerns and beliefs will be met. Classroom teachers are in
the best position to critique any new classroom programs and offer
constructive and innovative ideas. (Holdsworth & Mellor, 2004, p. 71)
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Another perspective on Student Action Teams and
engagement has recently been provided in a booklet titled
Switched On to Learning: Student Initiatives in School Engagement,
written by the students of two Victorian primary schools.
Through photos, cartoons, and many student voices, the
students’ engagement in school is vividly described.
Engagement is not only an idea that relates to school. It’s
something that affects our whole life.
One of the team put it best saying … ‘If you’re engaged at
school you can be engaged everywhere’. Engaged in life means
you have a chance to enjoy life more.
Therefore another way I think we can improve student
engagement is to involve the experts – students – in making
important decisions about their learning.
By having Student Action Teams, we have gone about
investigating engagement with an engaging approach.
While members were selected by teachers initially, students
chose future members of the team each year to replace Year 6
students going to high school.
After three years we are at the end of the engagement project.
We’ve used this report to tell you about our learning … It’s a
reminder of how far we’ve come and all the things we’ve done.
I’ve only been a part of a SAT this year – it’s really helped
my learning.
(Student Action Teams at Pender’s Grove Primary School &
Preston South Primary School, 2009)
Another research project, funded by the Australian Research
Council (Kennedy, Jimenez, Mayer, Mellor & Smith, 2003),
generated a series of State/Territory case studies.
The ARC project involved conversations between university
colleagues and school teachers, and addressed the following key
issues in civics and citizenship education:
1.
2.
3.
4.
5.
6.
7.
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How does civics and citizenship education fit into the curriculum?
What is civics education?
What is citizenship education?
Are civics and citizenship education necessarily in conflict?
Where does Discovering Democracy fit?
Civics and citizenship events and activities.
Values and civics and citizenship education.
(Kennedy et al., 2003)

The case studies contain vignettes of an array of activities. An
Education for Citizenship Program was an established part of
the curriculum at one ACT secondary school, structured around
a broad theme at each year level:
Z Year 7: Caring for what’s around us – plants, animals, the
environment, our country, people in our community, people
in other lands.
Z Year 8 – Being a wise consumer – budgeting, buying food
and clothes.
Z Year 9 – The social scene – peer groups, relationships and sex,
drugs, health, conflict resolution and teenagers and the law.
Z Year 10 – Being a responsible voter – political system,
excursions for electoral education, Parliament House, ACT
assembly. (Kennedy et al., 2003)
A Victorian country high school had instituted, as a
committee of the School Council, a Youth Council on which

now all stored in the local library for posterity and a book of
the interviews was published. (Kennedy et al., 2003, p 18)
Evidence from explorations of actual school practices,
such as those cited from the three projects above, provide
insights into ways of implementing civics and citizenship
education, and can be used as the basis for a dialogue about
how these approaches might be adapted and modified to
suit other school contexts.
The case studies from each of the three research projects
quoted in the digest provide examples of school change
processes. Some common elements of key strategies and
processes, seen to be crucial for effective change, can be
drawn from these case studies.

Year 9 and 10 students were representatives, and on which
they had a range of responsibilities. A teacher related how
the object was
... to give the kids a role in local affairs. It’s been a good
opportunity for the voice of the kids, and they have been
influential in spending $25,000 per annum of local rates on
kids. They have been influential in setting up a range of youth
activities for the region …

Z The creation of a small core team of teachers to take
responsibility for change and its direction.
Z Supported time for members of that team to work
together.
Z An external challenge from a consultant or ‘critical friend’ to
support teachers’ reflection about a school’s situation and
their consequent initiatives.
Z Preparation of local documents that are easy to use within
the school.
Z Support from the school’s administration.
Z Conscious initiatives to involve larger numbers of staff
members, both in terms of the teaching of the program
and its ‘ownership’.
Z Explicit attention to sustainability of the program within
the school.
(Holdsworth & Mellor, 2004, p. ix),

There has also been the opportunity for kids to be involved
in interviewing migrants in the region. In another schoolsupported project, called ‘Living in Harmony’, funded by the
Commonwealth, the focus was on the history of migrants in
the region. Our kids were asked to assist in the development
of the interview schedules, they were bussed to the place for
interviewing, and they had to report on and de-brief to peers
and the project Steering Committee. The interview tapes are
15

